
Abstract
Tarleton State University piloted a yearlong teacher residency to 
fulfill clinical teaching requirements. The pilot included 24 
candidates from the Stephenville campus divided between two 
districts and three schools during 2020-2021 with great success. 
We are scaling our model to include outreach campus 
locations, adding three additional districts for 2021-2022. 
Goals for implementing the yearlong residency model include 
improvement of teacher quality and student success along with 
improving teacher passion, positivity, and perseverance leading 
to retention in the profession. We will share informative data, 
teacher candidate and cooperating teacher feedback and 
video, and plans for the yearlong residency expansion.



Proposal
Yearlong residencies provide an environment where teacher candidates apply classroom content through student interactions while under the 
guidance of a qualified, vetted mentor teacher.  Because teacher candidates face real-world challenges while walking alongside their mentor, they are 
more likely to stay in the profession long-term (Gardiner, 2011; Garza et al., 2018).  An additional benefit to yearlong residencies is that it affords school 
districts a promising pathway for new hires, having spent a full year of training in the district (Ansari Ricci et al., 2021).

Tarleton State University offers a regional teacher education program in three locations:  Stephenville, Fort Worth, and Waco. To simultaneously address 
the needs of our students, program, and partners (Mourlam et al., 2019), a one- year residency was piloted in the 2020-2021 academic year in Huckabay 
ISD and Granbury ISD. Once the pilot began, Tarleton State moved forward to partner with urban school districts in Waco and Fort Worth to explore one-
year residency options. US PREP and Opportunity Culture also supported these partnerships to meet differing needs of our students in the urban settings. 
The planning process allowed us to collaborate with Fort Worth ISD, La Vega ISD, and Waco ISD to develop a funding model to support students during 
the 2021-2022 academic one year experience. A total of 29 Tarleton-Fort Worth and 22 Tarleton-Waco teacher candidates will receive a salary during 
their residency. 

Our session will share what we learned from our pilot program and highlight the success of our first group of Tarleton Teacher Residents at Huckabay and 
Granbury ISDs. In addition, we will present the residency models that will be implemented in the Fall 2021 semester in Waco, La Vega, and Fort Worth 
ISDs. The yearlong residencies have allowed our program and partnerships to evolve and thrive while also strengthening our passion, positivity, and 
perseverance during challenging world circumstances.
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Session outcomes
• Theory of Change
• Understand the Tarleton Vision 
• Sense of Urgency
• Experience Co-Teaching Models
• Clinical Teaching 
• Support Structures
• Tarleton Yearlong Residency
• Transformation



Yearlong Teacher Residencies

OPPORTUNITY
Better Prepared Teacher 

Workforce
Increase in Evaluation Areas

• Quality of Selection for 
Teacher Candidates

• Quality of Content Knowledge 
and Teaching Skills

• Quality of Clinical Placements, 
Feedback, and Candidate 
Performance

• Quality of Partnership 
Performance management

PROBLEM OF PRACTICE
One of the most pressing issues 

facing our nation is ensuring 
classrooms have a high-quality 

teacher able to respond complex 
student needs and the growing 

demands of the teaching 
profession.

Recurrent teacher shortages are a 
function of both declines in 

teachers entering the workforce 
and high rates of teacher turnover, 
especially in low-income schools.

IMPACT
Advance the teaching 

profession by focusing on high-
quality rigorous teacher 

preparation to elevate the 
teaching workforce.   

PARTNERSHIPS
A Community Effort

STRATEGIES

Cultivate Partnerships 
&  Teacher Pipelines

Yearlong Teacher Residencies



Tarleton’s What
A team of quality faculty driven to fully 
transform our Teacher Educator Preparation 
Program.  Our program will ensure our 
Tarleton Teachers are effective in meeting 
the needs to advance academic 
achievement with all students, especially in 
communities which have historically been 
underserved.  

WHAT

HOW

WHY



Tarleton’s How Enlisting Thought Partners 
• Support from Raise your Hand Texas in 

Continuous Improvement efforts, faculty 
development, and the development of 
data systems.

• Utilizing the US PREP yearlong teacher 
residency model, methods, and 
framework to transform our teacher 
preparation program in a collaborative 
effort. 

• Opportunity Culture and US PREP 
Sustainable Staffing Models for paid 
teacher residencies. 

WHAT

HOW

WHY



Tarleton’s WHY Our Tarleton WHY is a collective vision that 
drives our transformation efforts in the 
creation of a teacher workforce that both 
embodies the qualities of effective teaching 
and is a representation of students in Texas.  
Not only will the Tarleton Teachers be able 
to successfully teach the required 
knowledge and skills with high levels of 
student achievement, but they will also 
positively impact diverse and economically 
disadvantaged students in communities 
which have historically been underserved. 

If Not us, then Who???

WHAT

HOW

WHY



Tarleton produces teachers that 
every student deserves. 

Tarleton Teachers are competent, 
dedicated educators who are 

committed to longevity in the profession, 
while having a positive and significant 

impact on student achievement. 



Sense of Urgency

Indicators of US PREP & TPI-US Evaluation
Rating

US PREP TPI-US

US PREP Indicator 3.1 Teacher Educator Practices
Not Yet Started Needs 

Improvement
TPI-US Quality of Content Knowledge and Teaching Methods

US PREP Indicator 3.2 Teacher Educator Feedback Measures
Not Yet Started Inadequate

TPI-US Quality of Program Performance Management

US PREP Indicator 3.3 Teacher Educator Professional Development
Needs 

Improvement
Needs 

Improvement
TPI-US Quality of Content Knowledge and Teaching Methods

US PREP Indicator 3.4 Assessment of PD Quality
Not Yet Started Inadequate

TPI-US Quality of Program Performance Management



Clinical Teaching
Our Clinical Teaching model may be familiar…
• Candidates are assigned a Cooperating Teacher by a 

Campus Administrator.
• Candidates are assigned a University-Supervisor that conducts 

3 observations.
• Candidates are in the field approximately 15 weeks and teach 

full-time for approximately 6 weeks.

We recognized a significant disconnect between Tarleton and 
local school districts.  Furthermore, once our candidates entered 
their Clinical Teaching semester, the Tarleton faculty did not 
know how they were doing.  



Traditional Teacher Preparation 
Key Roles

The Faculty
Member

The University/ Field 
Supervisor

The Mentor
Teacher

The Teacher
Candidate



Traditional 

University 

Structure

What do you notice?



A Focus on Educator Preparation Program Quality

Quality Objective 1
Programming builds teacher 

candidate competency to meet 
the needs of all students, especially 

our historically underserved 
students. 

Quality Objective 2
Program demonstrates the 

commitment to using data for 
continuous improvement.

Quality Objective 3
Program ensures teacher 
educators are effective in 

preparing novices to work with all 
students especially our historically 

underserved students. 

Quality Objective 4
Programming is responsive to P-12 

school systems and the 
communities they serve.



Professional Development School Model

• Co-Teaching was familiar in pockets of our teacher 
preparation program.

• At the Tarleton-Waco campus our students participate in 
field-based experiences in our Professional Development 
Schools.

• We already had an idea that this model supported 
teacher preparation and rich collaboration between the 
intuition and the partnering school. 



The POWER of Co-Teaching
• Our Tarleton students received 

strong professional 
preparation through intensive 
field-based experiences and 
clinical teaching.  

• Students are afforded unique 
learning opportunities as the 
students were part of the 
school culture.  

Co-Teaching
Approach

Co-Teaching
Description

One Teach, 
One Assist

One teacher has primary instructional 
responsibility while the other assists 
students with their work, monitors 
behaviors, or corrects assignments.

One Teach, 
One Observe

One of the advantages in co-teaching is that 
more detailed observation of students 
engaged in the learning process can occur. 
With this approach, for example, co-teachers 
can decide in advance what types of specific 
observational information to gather during 
instruction and can agree on a system for 
gathering the data.

Team Teaching

Both teachers are responsible for planning, and 
they share the instruction of all students. The 
lessons are taught by both teachers who 
actively engage in conversation, not lecture, to 
encourage discussion by students. Both 
teachers are actively involved in the 
management of the lesson and discipline.

Station Teaching

Both teachers divide the instructional content, 
and each takes responsibility for planning and 
teaching part of it. In station teaching, the 
classroom is divided into various teaching 
centers. The teacher and Teacher Resident are 
at particular stations; the other stations are run 
independently by the students or by a 
teacher’s aide.

Alternative Teaching

In alternative teaching, one teacher manages 
most of the class while the other teacher works 
with a small group inside or outside of the 
classroom. The small group does not have to 
integrate with the current lesson.

Parallel Teaching
In parallel teaching, the teacher, and Teacher 
Resident plan jointly but split the classroom in 
half to teach the same information at the same 
time.



Tarleton Teacher Residencies
• Tarleton Teacher Residents are placed with the same cooperating teacher and classroom for the entire 

year.  This model is designed to boost the readiness of aspiring teachers to better serve diverse students 
throughout the region.

• The entire year begins with Teacher In-Service and includes 4 full days during the Fall and Spring 
semester.  Tarleton Teacher Residents end during final weeks prior to Graduation.



What does the Residency offer?

A full-year residency 
provides hands-on clinical 

experience in a partner 
district classroom. 

Selected highly qualified 
Cooperating Teachers.  We 
provided training for strong 
coaching and mentoring 

support.

Teacher Residents had rich 
professional connections to 

the partner school and 
school district.



A Site Coordinator who 
serves as a coach, mentor, 

and instructor. 

Continuous learning 
alongside a cohort of 

teacher candidate peers.

Engaging in a co-teaching 
model for more 

engagement in your class 
placement.

What does the Residency offer?



Stephenville Campus

Fort Worth Campus Waco Campus

Partnerships



Site Coordinator & Student Video Testimonials
From a Tarleton Resident…

To a Tarleton Teacher!



Tarleton Transformation
Clinical Teaching Model Yearlong Residency Model

15 Weeks in the Field 1 Year in the Field
6 weeks of full-day teaching Begin Co-Teaching Model on First Day

3 Formal Observations [45 minutes ] 4 P.O.P. Cycles [45 Minutes +]
10 Walkthroughs

Cooperating Teacher PowerPoint Monthly Cooperating Teacher Training
Data Collection & Analysis

Clinical Teaching Log Teacher Residency Record
Student Perception Survey

Tarleton T.E.A.C.H
C&I3 

The Department of Curriculum & Instruction engaging in 
Collaborative Inquiry for Continuous Improvement



We are born 
We move what we Are learning

From our 
To our 

Through our .
Brené Brown



Contact us!
Dr. Amber Lynn Diaz ADiaz@tarleton.edu

Dr. Anna Fox AFox@tarleton.edu

Dr. Crystal Rose Rose@tarleton.edu

Dr. Elizabeth Garcia DEGarcia@tarleton.edu

Dr. Erin Pearce Pearce@tarleton.edu

Dr. Lisa Colvin Colvin@tarleton.edu

Dr. Melissa Becker Becker@tarleton.edu
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